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  Unit Plan Rationale & Summary 

 

This unit will focus on ELA, SS and Arts Ed. outcomes with the essential question being: 

“How does Place impact identity and culture?”. Students will explore how place influences their 

identity and culture. Students will ask “Who am I” which is a critical question to ask ourselves 

throughout our lives. We will talk about different identities and how this “Place” has a significant 

impact on who we are, who we become and the labels that we give ourselves and others. The 

unit will include group discussions about identity, culture and place as students learn about 

themselves and their classmates.  

 

We will discuss how Indian Residential Schools have impacted the individuals who 

attended them and we will compare and contrast the differences and similarities in the school 

experience the students have now. In learning about residential schools, we will have a visit from 

an Elder come into our classroom and discuss what their experience was attending these schools 

and how the schools impacted identity and sense of self.  

 

We will work at developing creative ways to think about things and use the arts as a way 

to express our ideas and learning. Students will explore different mediums to display their 

learning such as a pencil sketch and poetry. We will learn about different ways and strategies to 

take notes and debrief different text types.  
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Our unit will also focus on deconstructing commonly held classroom norms therefore, we 

will practice working in groups, pairs and individually. We will encourage and practice being 

present, in the here and the now, away from the distractions of cell phones and we will push 

back a bit against technology. We will also journal and reflect on a daily basis so that at the end 

of the unit there will be evidence of growth in the students.  The unit will culminate by attending 

Orange Shirt Day Memorial service in Regina. 



 

 

4 

GRADE 8 ELA UNIT PLAN 

 

 

Essential Question: How does Place impact identity 
and culture? 
 

 
Subject: ELA & cross-curricular connections to Social Studies, Arts Ed. & Treaty Ed. 

Grade Level: 8 

1. RESOURCES 
Teacher Resources  

(reference materials to build background 
knowledge – academic, professional resources 
informing your practice) 

Saskatchewan Curriculum 
OTC website 
Allen Sapp video on the OTC website 
Facing History and Ourselves website 
Pinterest pins for art ideas 
Nokum Is My Teacher by David 
Bouchard, illustrations by Allen Sapp 
www.allensapp.com 
Frey and Fisher reading 
 

Student Resources   

(books, websites, magazines, artifacts) 

Allen Sapp video 
Nokum Is My Teacher by David Bouchard, illustrations 
by Allen Sapp 
The Amazing Sense of Shake by Cherie Dimaline 
Through the Eyes of a Cree and Beyond by Allen Sapp 
I Heard the Drums by Allen Sapp 
Hair by Lady Gaga 
I Am Me by Willow Smith 
Not My Girl by Christy Jordan-Fenton & Maragaret 
Pokiak-Fenton  
When I Was Eight by Christy Jordan-Fenton & Maragaret 
Pokiak-Fenton 
Good Bye Buffalo Bay by Larry Loyie 
I Am Not a Number by Janny Kay Dupuis and Kathy Kacer 
Secret Path by Gord Downie 
Khan Academy video on culture 
Edutopia multiple intelligence quiz 

Community Resources 

(Elder visits, guest speakers, field trip guides, etc.) 

• Elder Visit 
• Attend Orange Shirt Day memorials on September 

30th 
 

 

http://www.allensapp.com/
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STAGE #2: DETERMINE EVIDENCE OF LEARNING (Assessment & Evaluation) 
How will students & teachers know if the learning outcome has been achieved? 

 
I.  Outcomes and Indicators  

a)  What outcomes and indicators will be assessed in this unit? 
 

Outcomes  
What a student is expected to know, 

understand and be able to do. 

Indicators  
Ways that students demonstrate their learning of an outcome; 

think ‘verb’; tells the story of outcome.   

 
1.) CR8.1 – ELA: View, listen to, read, 
comprehend, and respond to a 
variety of texts that address identity 
(e.g., Becoming Myself), social 
responsibility (e.g., In Search of 
Justice), and efficacy (e.g., Building a 
Better World). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
a) View, listen to, read, and respond to a variety of visual, multimedia 

(including digital), oral, and print texts that address the grade-level themes and 
issues related to identity, social responsibility, and efficacy including those that 
reflect diverse personal identities, worldviews, and backgrounds (e.g., 
appearance, culture, socio-economic status, ability, age, gender, sexual 
orientation, language, career pathway). 

 
b) demonstrate comprehension of a variety of visual, oral, print, and 

multimedia (including digital) texts by: 
 

 
understanding the ideas: Clearly, completely, and accurately summarize and 
explain the ideas and implicit and explicit messages (including setting, main 
characters, conflicts, events) in texts; cite details that support the main ideas; 
make logical inferences; interpret obvious themes or author's message logically.  
 

 
understanding, using, and analyzing the text structures and (language) 
features of texts to construct meaning: Use key text features (e.g., headings, 
diagrams, paragraphs); recognize organizational patterns (e.g., text structure) 
and structural cues within texts (e.g., transition words); recognize rhetorical 
techniques and craft of texts (e.g., hyperbole, parallelism, colour, repetition); 
identify how texts were constructed, shaped, and produced.  
 

 
responding to and interpreting texts: Make, explain, and justify reactions and 
personal connections to texts; give opinions and make judgements supported 
by reasons, explanations, and evidence; make judgements and draw conclusions 
about ideas on the basis of evidence; make logical interpretations of the 
author's message; make and support inferences about characters' feelings, 
motivations, and point of view; organize response and interpretation around 
several clear ideas or premises.  

 
m) Produce response journals and use interactive websites such as web logs 

("blogs" for short) that serve as journals. 
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2.) CC8.1 – ELA: Create various visual, 
oral, written, and multimedia 
(including digital) texts that explore 
identity (e.g., Telling One's Life 
Story), social responsibility (e.g., 
Examining the Influence of Popular 
Culture), and efficacy (e.g., Creating 
Turning Points). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3.) CR8.2 – ELA: Select and use 
appropriate strategies to construct 
meaning before (e.g., previewing and 
anticipating message), during (e.g., 
making inferences based on text and 
prior knowledge), and after (e.g., 
paraphrasing and summarizing) 
viewing, listening, and reading. 
 
4.) CR8.4 – ELA: View critically and 
demonstrate comprehension of a 
variety of visual and multimedia texts 
including videos, television 
broadcasts, informational 
presentations, dramatic 

 
a) Create a variety of texts (i.e., oral presentations, written and other 
compositions) that represent experiences, ideas, and information about 
identity, social responsibility, and efficacy with clarity, correctness, and variety. 
 
b) Create speeches, writing, and other representations that feature the 
following qualities: 
 

 
Message Content or Ideas (Meaning): Focuses on main ideas and information; 
provides relevant details, examples, and explanations; is accurate, complete, 
and uses own words; shows some individuality or originality in literary texts; 
contains ideas and images that create an impact.  
 

 
Organization and Coherence (Form): Introduces the topic and purpose; 
provides some context; sticks to the topic; is easy to follow with related ideas 
grouped together and sequenced logically; uses appropriate connecting words; 
creates a logical ending; includes appropriate and required text features (e.g., 
titles, headings, diagrams, illustrations), correctly constructed.  
 

 
Language Conventions (Style and Language Choices): Uses clear purpose and 
language; shows a good sense of audience; contains description and variety in 
diction; contains a variety of sentence lengths and varied sentence beginnings; 
demonstrates the use of several different conjunctions; formulates complete, 
simple, compound, and complex sentences correctly (avoiding run-ons and 
fragments); applies the conventions of oral and written language, including 
correct spelling, correct punctuation (including use of colon, dash, and hyphen), 
uses legible cursive handwriting and clear representations which are visually 
accurate, legible, and neatly presented.  
 
 
 
A, B, C) Describe, apply, and assess the strategies used before, during, and after 
viewing, listening and reading including: before, during and after. 
 
 
 
 
 
 
 
 
 
 
a) Demonstrate the behaviours of an effective and active viewer including 
formulating questions before viewing; viewing attentively; relating text to self, 
text to other texts, and text to world; recognizing main ideas and underlying 
messages and values; recognizing how images and other elements (e.g., data 
displays) are capturing and holding attention; identifying the impact the text is 
having on self; reflecting and reviewing in light of purpose. 
 
b) Demonstrate ability to navigate and process information when viewing 
websites, films, videos, and presentations 
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presentations, websites, and news 
programs to locate and interpret key 
messages and details, to develop 
conclusions, opinions, and 
understanding, and to evaluate the 
effectiveness of the text.  
 
5.) CR8.6 – ELA: Read and 
demonstrate comprehension and 
interpretation of grade-appropriate 
texts including traditional and 
contemporary prose fiction, poetry, 
and plays from First Nations, Métis, 
and other cultures to evaluate the 
purpose, message, point of view, 
craft, values, and biases, stereotypes, 
or prejudices. 
 
 
CROSS CURRICULAR CONNECTIONS: 
 
 
3.) IN8.1 – SS: Investigate the meaning 
of culture and the origins of Canadian 
cultural diversity. 
 
 
 
 
 
 
 
4.) CR8.1 – Arts Ed: Respond to 
professional dance, drama, music, 
and visual art works through the 
creation of own arts expressions. 
 
5.) SI82 – Treaty Ed.:  Assess the 
impact residential schools have on 
First Nations communities.   

 

 
 
 
 
 
 
 
 
 
 
a) Demonstrate the behaviours of an effective and active reader including 
previewing text, anticipating author's message, reading with purpose in mind, 
recognizing main ideas and relevant details for purpose, making jot notes to 
assist recall, considering author's reasoning for creating text, analyzing and 
evaluating ideas and craft as one reads, and recognizing underlying biases, 
stereotypes, or prejudices in text. 
b) Demonstrate an understanding of the main ideas, events, or themes of a 
variety of novels, stories, poetry, and other oral, print, and electronic media. 
 
d) Use various forms of note making (e.g., lists, summaries, observations, 
descriptions) appropriate to purpose and situation. 
 
 
 
 
 
 
 
 
 
a) Create an inventory of cultural elements people throughout the world have in 
common, regardless of where they live (e.g., transmission of values through 
education, spiritual systems, ways of governing themselves, ways of satisfying 
needs and wants, family structure, means of self-expression, strategies for 
recreation and play). 
b) Formulate a definition of culture from responses to the question, "What is 
culture?" (e.g., A group's beliefs, norms, institutions, and communication 
patterns; a learned way of living shared by a group of people). 

 
 
 
 
d) Create own work (e.g., visual or performing arts) in response to a 
professional arts expression and describe how own work is inspired or 
influenced by the original work. 

 
 
 
Compare stories of First Nations people who attended residential schools to the 
experiences students have had in their own schools. 
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b)  Write the indicators that will be addressed in this unit in student friendly language (I can 
statements). Tip: Share these with students at the beginning of your unit so students are aware 
of the learning destination. 
 

 
 
“I can understand and respond to a variety of texts that related to my identity.” 
“I can show that I understand a variety of types of texts.” 
“I can write in a journal to make meaning for myself.” 
“I can construct different types of texts that show that I understand in relation to my identity.” 
“I can create and deliver a speech or type of text in relation to my identity in a way that others can 
clearly understand.” 
“I can utilize different types of strategies/tools that help me understand.” 
“I can be an active learner and make sense of different types of multi-media texts such as videos and 
relate what I learn to myself, to other texts or to the world around me.” 
“I can understand and make sense of grade appropriate texts. I have strategies and tools that help 
me understand and make sense of what I am reading.” 
“I can understand that all cultures share similar characteristics and traits.” 
“I can define what culture is.” 
“I can create a piece of art that has been inspired by the original work of an artist.” 
“I can listen to and learn about Indian Residential Schools experiences and compare it to my own 
experience in school.”  
 

 

II.  Designing Summative Assessment Tasks: 
       How will students & teachers know if the learning outcome has been achieved? That is, what 

summative assessment tasks will students do to demonstrate learning of the above outcomes? How 
can students demonstrate their learning through authentic learning task including: 

• Conversations/Conferences 
• Performances 
• “Written” products 

 

• Pencil Sketch and related pieces 
• Where I Am From poem and related pieces 
• Autobiography 

 
III.  Designing Instructional Scaffolding & Formative Assessments 

What instructional scaffolds will be used to build student knowledge, skill, and understanding to 
prepare them for the summative assessment? What formative assessments will be used to check 
student learning along the way before completing their summative assessment? 
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Summative 
Assessment Task 

Instructional Scaffolding & Formative Assessments 

Pencil Sketch & 
Artist Statement 

• Pre-assessment: multiple intelligence quiz 
• Exit slip: What is identity? 
• Analyze song 
• Poster Presentation on Allen Sapp 

 
Autobiography • Journals 

• Gallery walk  
• Identity map 
• Exit slip  

Poem • Sketch notes 
• Gallery walk 
• Poster presentation 
• KWL chart 
• Circle talk 
• Venn Diagram 
• Walk and Talk  
• Journal Reflection/Exit slip 
• Poem worksheet 

 

STAGE 3: PLAN LEARNING EXPERIENCES & INSTRUCTION 
What are the learning experiences for all students to achieve outcomes? 

 What will the learning environment look like? What will the students do? 
 

 
Lessons 

Description of Teaching and Learning 
 (including adaptive dimension and differentiation) 

Assessment & 
Evaluation 

 
1 

Introductory  
Lesson 

 
  

Essential Question(s), Outcomes, and Indicator(s):  
 

• Introduce the unit’s Essential Question 
• Watch “I Am Me” by Willow Smith on YouTube 

https://www.youtube.com/watch?v=VUMK4Da9Av
g 

• Define identity together as a class using a word-web 
on the board 

• Discuss strategies for making jot-notes 
• Jot-note “think aloud”  

-pre-assessment 
multiple 
intelligence quiz 
- Exit slip (F) 

 
2 

• Introduce the art and life of Allen Sapp 
• Pass out a few copies of Through The Eyes of a Cree 

and I Heard the Drums by Allen Sapp 
• Review jot notes strategy from previous day 
• Watch OTC video re Allen Sapp 

- Poster 
presentation (F) 
-journals (F) 
-gallery walk (F) 
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• Have students make jot notes, writing down at least 
5 facts/questions etc. about Allen Sapp that we 
learned from the video 

• In groups of two, four and eight students create 
poster of what they have learned about Allen Sapp 
and his identity 

• Gallery walk 
 

3 
• Using what we have learned of Allen Sapp’s identity 

students will draw their own identity map 
• In journal students write a one-page auto-biography 

using information from their own identity map 

-identity map (F) 
-
autobiography(S) 
(rubric) 

 
4 

• Review Allen Sapp and his works and his inspiration 
for creating his art 

• Discuss how Allen Sapp experienced success once he 
was true to himself, and the importance of 
understanding your own identity 

• Explain pencil sketch assignment 
• Provide rubric to students 
• Students use the same method as Allen Sapp to 

create a pencil sketch of a memory of a place that 
has helped to shape their identity 

• Students complete Artist’s Statement worksheet to 
accompany pencil sketch 

-pencil sketch (S) 
(rubric) 
-artist’s 
statement 
worksheet (F) 
- Artist’s 
Statement  
(rubric) (S) 

 

 
5 

• Think Aloud re annotating short stories/articles 
• Introduce and provide short story to students “The 

Amazing Sense of Shake” by Cherie Dimaline 
• Students read (individually) story provided and 

make notes in margins etc. 
• ESL students can read aloud in small groups  
• Students can go into hallway or library while 

reading 

- exit slip (F) 

 
6 

• Review short story, talk about resilience, identity, 
labels 

• Large group discussion 
• Have students take down notes 
• Provide rubric to students 
• Explain how to create one-pagers/sketch notes 
• Have students create one-pagers/sketch notes using 

format provided 

- sketch-notes (F) 
- gallery walk (F) 

 
7 

• To prepare for Elder visit students will be given a 
text that they read in small groups re Indian 
Residential Schools 

 
-visual 
representation of 
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• Students write summary of reading and make 
connections to place, identity and culture 

• Jigsaw activity to unpack texts 
• Discuss texts with class, asking questions 
• Prepare questions for Elder visit 
• Review protocol with students 

text on poster 
paper (F) 
-circle talk (F) 

 
8 
 

• Elder visit 
• Model how to give tobacco as thanks 
• Have a student assist in the process 
• Listen and learn from Elder 
• Students ask prepared questions 
• Thank Elder for coming into our class 

-KWL chart (F) 

 
9 
 
 
 

• Review Elder visit and what we learned 
• After learning about IRS and how these experiences 

have shaped identities 
• Students work in groups and create Venn diagrams 

of IRS school experience vs. their own school 
experience 

- Venn diagram 
(F) 
- Walk and Talk 
(F) 
- exit slip/journal 
entry (F) 

 
Closing  
Lesson 

 

• After review definition of identity, define culture  
• Discuss culture and similarities in all cultures 
• Discuss how culture and identity are influenced by 

place 
• Hand out rubric 
• Students create Where I Am From poems using the 

outline provided 
• Supply exemplar 
• Attend Orange Shirt Day Memorial  

- Poem (S) 
- work sheet (F) 
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Lesson One – How does Place influence my identity and culture? 

Outcomes/Indicator

s: 

 

CR8.1 – ELA: View, 
listen to, read, 
comprehend, and 
respond to a variety 
of texts that address 
identity (e.g., 
Becoming Myself), 
social responsibility 
(e.g., In Search of 
Justice), and efficacy 
(e.g., Building a 
Better World).  
 
a. View, listen to, read, and 
respond to a variety of visual, 
multimedia (including digital), 
oral, and print texts that 
address the grade-level themes 
and issues related to identity, 

 
b. demonstrate comprehension 
of a variety of visual, oral, 
print, and multimedia 
(including digital) texts 

 

 

 

 

 

 

 
Pre-assessment 

 

 

 

General Content: I will introduce the unit’s essential 

question. Students will listen to “I Am Me” music 

video by Willow Smith and then we will discuss 

identity and multiple intelligences. After, we will look 

at strategies for making jot-notes.  

Presentation 

Set: 10 minutes 

 Write “What is identity? How does Place 

influence my identity?” on the board. Have 

students write this down in their journals and 

jot down any thoughts they have when 

watching the video. Ask students to think 

about how those main ideas may be connected 

and then watch the music video “I Am Me” by 

Willow Smith. Provide the written lyrics so 

students may follow along (Appendix A) 

Development: 40 minutes 

 Have a discussion about identity. How does the 

song relate to identity? To be interactive and to 

promote student engagement, create a word 

web on the board and ask students to come up 

and write a word on the board that they think 

relates to identity. 

 As a large group define identity. Write it up on 

the board, have students copy into their 

journals. 

 Next, using technology such as phones or 

laptops ask students to go to 

https://www.edutopia.org/multiple-

intelligences-assessment and take the quiz to 

help identify things that they enjoy, dislike.  

 As a large group, we will discuss the results. I 

will explain that these results are not written in 

stone, and any results from tests like these, 

although they attempt to define who you are, 

is really only a small glimpse into how complex 

people are.   

 Next, we will discuss jot notes, what jot notes 

are and the importance of taking short-hand 

notes. I will do a “think aloud” on how I take 

short-hand notes. 

 After, as a group we will discuss short-hand 

notes. I will write short-cuts up on the board 

and have the students take the notes down in 

preparation of next days’ lesson.  

Closure: 10minutes 

 Have students complete an exit slip. Write up 

on board and students will answer the 

following questions: What is identity? What 

Assessment

: 

 

Formative: 

Students will 

complete an 

exit slip 

answering the 

following 

questions: 

What is 

identity? 

What was 

your highest 

score on the 

multiple 

intelligence 

test? What 

was your 

lowest score? 

How do you 

think the 

song “I Am 

Me” relates to 

identity? By 

answering 

these 

questions, I 

can see if the 

students 

understand 

identity, what 

interests they 

may have, if 

there is 

anything they 

strongly 

dislike and 

what their 

comprehensio

n level of the 

song was. 

 

https://www.edutopia.org/multiple-intelligences-assessment
https://www.edutopia.org/multiple-intelligences-assessment
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was your highest score on the multiple 

intelligence test? What was your lowest score? 

How do you think the song “I Am Me” relates 

to identity? 

 

Teaching Strategies:  

 Provide lyrics to song for visual learners.  

 Engage students by inviting them to write up 

on the board. 

 Engage students with group discussion 

 Think aloud strategy: show students what 

works for me and maybe it will work for them 

as well.  

Lesson Preparations/Materials: 

 Song: “I Am Me” by Willow Smith 

https://www.youtube.com/watch?v=VUMK4Da

9Avg  

 Provide journals for students to write notes 

and keep their handouts in 

 Technology – either students can use their 

phones or they can elect to use classroom 

laptops 

 Link to multiple intelligence survey 

https://www.edutopia.org/multiple-

intelligences-assessment  

 Index cards for exit slips  

Classroom Management Strategies:  

 Engage students in group discussion will 

hopefully promote participation and will cut 

down on distractions 

 If students are unresponsive to group 

discussion try a strategy like think-pair-share 

to get them talking and participating 

Adaptive Dimension: 

 ELA students can copy notes off of peer they 

are sitting next to. 

 Students will have times of direct instruction 

but also times of group discussion and activity.  

Multiple Intelligences:  

 Students will be invited up to the board which 

will get them moving and engaged in the 

activity 

 Students will listen to a song which will appeal 

to audio learners 

Prerequisite Learning:  

 This lesson is designed to be the first ELA 

lesson in September. The lesson provides me 

the opportunity to learn about the students 

and also allows the students to learn about 

their peers. The song chosen will hopefully 

begin to set up an open and respectful 

https://www.youtube.com/watch?v=VUMK4Da9Avg
https://www.youtube.com/watch?v=VUMK4Da9Avg
https://www.edutopia.org/multiple-intelligences-assessment
https://www.edutopia.org/multiple-intelligences-assessment
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classroom atmosphere as it promotes being 

true to oneself and also accepting of others 

and differences.   
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Lesson Two – How does place influence my identity and culture? 

Outcomes/Indicators: 

 

CR8.4 – ELA: View 
critically and 
demonstrate 
comprehension of a 
variety of visual and 
multimedia texts 
including videos, 
television broadcasts, 
informational 
presentations, 
dramatic 
presentations, 
websites, and news 
programs to locate 
and interpret key 
messages and details, 
to develop 
conclusions, opinions, 
and 

 

 

 

 

 
a) Demonstrate the behaviours of 
an effective and active viewer 
including formulating questions 
before viewing; viewing 
attentively; relating text to self, 
text to other texts, and text to 
world; recognizing main ideas and 
underlying messages and values; 
recognizing how images and 
other elements (e.g., data 
displays) are capturing and 
holding attention; identifying the 
impact the text is having on self; 
reflecting and reviewing in light of 
purpose 

  

 

 

 

Assessment: formative 

General Content: Students will look at the identity 

of Allen Sapp and how his art is influenced by place, 

identity and culture. Learning about Allen Sapp will 

assist the students in thinking about their own 

identities how it is influenced by place and culture. 

 

Presentation 

Set: 5-10 minutes 

 Write “Who is Allen Sapp? How is his art 

influenced by place, identity and 

culture?” on the board.  

 Pass out a few copies of “Through The Eyes 

of a Cree” and “I Heard The Drums” by Allen 

Sapp. 

 Introduce Allen Sapp, giving students a few 

minutes to look through the books in small 

groups. 

 Ask student if they have heard of Allen 

Sapp, open up the floor to a quick 

discussion. 

Development: 40 minutes 

 Review jot note/short hand strategy from 

previous day. Write strategies up on board. 

Check for understanding using the “thumb-

it” method. 

 Instruct students to take down notes while 

watching the video. They must write down at 

least 5 facts from the video. 

 Have questions written on the board that the 

students need to get the answers for such 

as: Where is Allen Sapp from? What is his 

art about? What is his inspiration? How does 

place influence his art? How does Sapp’s 

identity influence his art?  

 Why is it important to be true to yourself? 

 Write down, or stop video at important 

points while watching to make sure that 

students get down the important information 

 Students will also be encouraged to write 

down any questions they may have. 

Questions they may have are: “How does 

this video relate to me and my identity?” 

“How can it relate to others?”  

 Watch the video: 

www.otc.ca/videos/category/allen_sapp.html   

(18 minutes) 

 Students will join with a partner and 

compare notes. Then students will join with 

Assessment: 

 

Formative: 

Students will 

watch a video 

on Allen Sapp 

and respond 

by making a 

poster of what 

they have 

learned. 

Posters will be 

hung around 

the classroom 

and students 

will go on a 

gallery walk to 

view the 

posters and 

see what 

information is 

same/different 

from their 

own poster. 

Students will 

also discuss 

the 

importance of 

being true to 

oneself. 

Students will 

develop their 

understanding 

of identity and 

discuss how 

Allen Sapp’s 

art works are 

influenced by 

his identity 

and place, 

which is the 

essential 

question of 

this unit. 

Summative 

assessment 

will occur later 

on in the unit.  
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 another group, creating a group of four. 

They will compare their lists. Lastly, students 

will join another group of four, creating a 

group of eight. 

 Give students poster paper and markers. 

 Students will make a poster of what they 

have learned about Allen Sapp. How Allen 

Sapp’s art was influenced by place, identity 

and culture and anything else that they wish 

to include. 

Students will have around 15 minutes to 

create poster. Hang posters around the 

classroom, up on board etc.  

 As a large group we will debrief by doing a 

gallery walk, checking out all of the posters.  

 Students will make notes in their journals 

about the identity of Allen Sapp, what 

inspired his art work etc.  

 

Closure: 10 minutes 

 

 Explain that in this unit we will be creating a 

pencil sketch art piece in the same manner 

that Allen Sapp created his art. This will 

assist students in knowing that they have to 

start thinking of a place that has significant 

meaning to them and that has impacted 

their identity in some way. 

 Students will be asked to hand in their 

journals that have the notes from watching 

the video on Allen Sapp 

 Students will have a few minutes to answer 

the questions “Who is Allen Sapp? How is his 

art influenced by place, identity and 

culture?” that I had written up on the board 

at the beginning of class. They will write this 

down in their journals and hand in to me. 

 Teaching Strategies:  

 Students are given the tools to be active 

listeners while watching the video 

 I will pause the video intermittently or at 

important parts, so that students can catch 

up in writing down jot-notes 

 Students are given the opportunity to work 

in groups which promotes relationship 

building and collaboration skills  

 Having students join in with others will 

provide repetition for some students who 

need extra time to process information  

Lesson Preparations/Materials: 

 Video: “Allen Sapp” off of the OTC website  
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 Journals  

 Poster paper 

 Markers 

 Sticky tack  

Classroom Management Strategies:  

 Students will be busy taking jot notes down 

which will help keep them focused 

 Group activity will be engaging  

Adaptive Dimension: 

 Partner and group work will be continually in 

flux which will help students gain new ideas 

from others and keep students engaged in 

the activity.  

 EAL students will be partnered with English-

speaking students so that they may take 

down any extra notes 

Multiple Intelligences:  

 The poster project will appeal to students 

who are visual learners  

 The gallery walk and presentation of the 

posters will engage kinesthetic learners 

 Students will be moving around the 

classroom and working with a variety of 

students which will be engaging and help 

build a team atmosphere 

Prerequisite Learning:  

 Students will use the note-taking methods 

that we discussed the day previous 

 Students will need to recall the “think aloud” 

strategies for note-taking that I modelled, 

however I will review these strategies before 

the video begins 
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Lesson Three – How does place impact my identity?  

Outcomes/Indicators: 

 

CC8.1 – ELA: Create 
various visual, oral, 
written, and 
multimedia (including 
digital) texts that 
explore identity (e.g., 
Telling One's Life 
Story), social 
responsibility (e.g., 
Examining the 
Influence of Popular 
Culture), and efficacy 
(e.g., Creating Turning 
Points). 
 

 

 

 
a) Create a variety of texts (i.e., 
oral presentations, written and 
other compositions) that represent 
experiences, ideas, and 
information about identity, social 
responsibility, and efficacy with 
clarity, correctness, and variety. 
 

  

 

 

 

Assessment: Summative 

 

General Content: Students will listen to the 

song “Hair” by Lady Gaga. Using the song as 

inspiration and what we have learned about 

identity so far, students will write a one to 

two-page auto-biography.  

 

Presentation 

Set: 5-10 minutes 

 Write “What is my identity?” on the 

board as a prompt to get the students 

thinking about identity. Ask students to 

define identity from the previous 

lessons.  

 Listen to the song “Hair” by Lady Gaga 

to get the students thinking about their 

identity. 

 Handout song lyrics so students can 

follow along (Appendix B) 

 Development:40 minutes 

 In thinking about our own identities, 

instruct students on how to create an 

identity map, check for understanding 

using the “thumb it” method 

 Students will be given directions on 

how to complete an identity map 

(Appendix C)  

 Students create an identity map of 

themselves in their journals 

 Using this information, and also what 

they have learned about identity so 

far, students will write a one to two-

page auto-biography in their journals 

 Students will be given a rubric so they 

are aware of the expectations. I will 

also go over how to write an auto-

biography and what needs to be 

included 

 Check for understanding using the 

“Thumb-it” method 

 Students can choose to share if they 

wish, but this is not necessary. Since 

we will be dealing with personal 

identities students may not feel 

comfortable sharing which is 

understandable. 

Closure: 5 minutes 

 Students will hand in completed 

identity map and autobiography at the 

end of class to be marked.   

Assessment: 

 

Formative: 

We will listen to 

the song “Hair” by 

Lady Gaga. 

Students will use 

this song as 

inspiration to 

create an identity 

map of their own 

identities.  

 

Summative: 

(Appendix D) 

Students will use 

the information 

from the identity 

map to write a one 

to two-page auto-

biography. This 

activity will assist 

students in 

developing their 

understanding of 

their identities as 

well as develop 

their writing skills. 

Additionally, this 

assignment 

connects to the 

essential question 

of the unit because 

it will assist 

students in 

developing critical 

thinking skills 

related to one’s 

own identity and 

the significance of 

place. 
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Teaching Strategies:  

 I will go over expectations of the 

assignment and will also be circulating 

around the classroom to identify any 

problems and to assist students in 

either the identity map or auto-

biography. 

 I will check for understanding to 

ensure that all students are on the 

same page and everyone understands 

the task  

Lesson Preparations/Materials: 

 Song: “Hair” by Lady Gaga 

 Rubric  

 Examples of auto-biographies  

 Example of identity map 

 Journals  

Classroom Management Strategies:  

 Play the song “Hair” to give students 

inspiration to write their own auto-

biographies 

 Play soft music during student work 

period 

 Allow students to go into the hallway 

and library to work. This gives students 

the opportunity for a little 

independence and also gives them a 

chance to display how well they can 

stay on-task/behave with only partial 

supervision. If students become off-

task they will be brought back into the 

classroom. 

Adaptive Dimension: 

 Expectations provided orally and 

visually  

 Repeat instructions verbally 

 Rubric provided  

Multiple Intelligences:  

 Song will appeal to audio learners  

 Soft music will be calming 

 Students will be allowed to work 

quietly in and outside of the classroom 

Prerequisite Learning:  

 Students will need to recall the identity 

lessons prior to this lesson. This is 

within the essential question. We will 

activate that knowledge every lesson.  

 Students should be familiar the 

essential question by this time into the 

unit. 
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Lesson Four – How does place impact my identity? 

Outcomes/Indicators: 

 

CC8.1 – ELA: Create 
various visual, oral, 
written, and 
multimedia (including 
digital) texts that 
explore identity (e.g., 
Telling One's Life 
Story), social 
responsibility (e.g., 
Examining the 
Influence of Popular 
Culture), and efficacy 
(e.g., Creating Turning 
Points). 
 

 

 

 

 

 

 

 

 

 

 

 
a) Create a variety of texts (i.e., 
oral presentations, written and 
other compositions) that represent 
experiences, ideas, and 
information about identity, social 
responsibility, and efficacy with 
clarity, correctness, and variety. 
 

CR8.1 – Arts Ed: 
Respond to 
professional dance, 
drama, music, and 
visual art works 

General Content: Students will look at the art 

work of Allen Sapp and create a pencil sketch 

in the same manner. They will recall a 

memory of a special place that has influenced 

their identity. Students will create a pencil 

sketch that reflects the significance of place 

and their individual identity. 

 

Presentation 

Set: 5 minutes 

 Write “How does place impact my 

identity?” on the board.  

 Have a discussion about how place 

impacts our identities.  

 Group discussion about special places 

that we like to visit. Perhaps summer 

holidays spent at the lake, trip to the 

mountains or a weekend at Grand-

parent’s house. If students are 

reluctant to share start a think, pair, 

share.  

Development: 45 minutes 

 Students will be given the books that 

display Allen Sapp art works. 

 Talk about Allen Sapp’s life story 

 Ask students what they recall about 

Allen Sapp 

 Explain lesson 

 Hand out rubric. Discuss the points in 

the rubric. Ask them if they would like 

to add or change anything. 

 Hand out Artist’s Statement worksheet 

(Appendix F). Go over how to fill 

answer the questions. 

 Check for understanding: ask students 

to repeat assignment to their table 

group. Ask one student to explain 

assignment to the entire class. 

 Repeat/paraphrase expectations of 

assignment. 

 Give students about 30 minutes to 

work on pencil sketch. Some students 

may need more or less time for this 

however they should all be prepared in 

Assessment: 

 

Summative: 

(Appendix E) 

Students will 

respond to what 

we have learned 

about Allen Sapp, 

his identity and art 

and use that 

information to 

display their 

connection to a 

place by creating 

their own ark work 

as it relates to 

their identity and 

place.  

 

Students will 

complete an 

artist’s statement 

worksheet to 

articulate and 

explain the scene 

that they have 

sketched. The 

worksheet will help 

me and others 

understand the 

significance of the 

scene and how to 

relates to identity. 

Students will then 

use the worksheet 

as a template to 

write a formal 

Artist Statement. 

Students will 

sketch a scene of a 

memory and place 

that has influenced 

their identity as 

Allen Sapp has 



 

 

21 

GRADE 8 ELA UNIT PLAN 

 

 

through the creation of 
own arts expressions. 
 
d) Create own work (e.g., visual or 
performing arts) in response to a 
professional arts expression and 
describe how own work is inspired 
or influenced by the original work. 

 

what they are drawing since I have 

reminded them to start thinking of 

their special place. 

 Play soft music as the students sketch. 

 When pencil sketch is complete hang 

along with the Artist’s Statement on 

bulletin board outside of the classroom 

 Closure: 10 minutes 

 Students will complete an artist’s 

statement. Completing these questions 

will give me and others insight into 

their pencil sketch and the significance 

of the place that they chose to draw. 

The questions connect to the essential 

question of the unit which is how does 

place that we live or visit impact our 

identity?  

Teaching Strategies:  

 Circulation throughout the classroom, 

answering any questions the students 

may have and guiding students in the 

right direction.  

 Music will be played in the background 

to help students focus on the task and 

create a calming atmosphere  

 Give instructions a number of times to 

ensure that all students understand the 

task. 

Lesson Preparations/Materials: 

 Sketch paper 

 Sketching pencils 

 White erasers 

 Artist statement worksheet 

 Exemplar of pencil sketch of my place 

Classroom Management Strategies:  

 Circulate around the room 

 Activity is engaging which will cut down 

on students being off-task 

Adaptive Dimension: 

 Students will be given 30 minutes to 

complete pencil sketch. Students who 

finish early can move onto to 

completing the artist statement 

worksheet. If they work quickly, the 

leftover free time can be used to look 

at the Allen Sapp books that I brought 

into the classroom.  

 If students need more time to 

complete sketch they will be given time 

in Arts Ed. class to add details and 

done with his 

artwork.    
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finalize sketch as this is a cross-

curricular lesson. 

Multiple Intelligences:  

 This lesson will appeal to both 

artistic/visual learners and students 

who like to write because both 

elements are found in this lesson. 

 Students will get out of their desks and 

moving by collaborating during groups 

work as well as by posting their sticky 

notes to the board 

 

Prerequisite Learning:  

 Students will need to apply what they 

have learned about Allen Sapp and 

identity/place to this lesson.  

 Students will have to keep in mind the 

essential question of the unit as they 

work through this assignment.  
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Lesson Five – How does place impact my identity? 

Outcomes/Indicators: 

 

CR8.6 – ELA: Read and 
demonstrate 
comprehension and 
interpretation of 
grade-appropriate 
texts including 
traditional and 
contemporary prose 
fiction, poetry, and 
plays from First 
Nations, Métis, and 
other cultures to 
evaluate the purpose, 
message, point of view, 
craft, values, and 
biases, stereotypes, or 
prejudices 
 

 

 

 

 
a) Demonstrate the behaviours of 
an effective and active reader 
including previewing text, 
anticipating author's message, 
reading with purpose in mind, 
recognizing main ideas and 
relevant details for purpose, 
making jot notes to assist recall, 
considering author's reasoning for 
creating text, analyzing and 
evaluating ideas and craft as one 
reads, and recognizing underlying 
biases, stereotypes, or prejudices 
in text. 

 
 
 
 
 
 
 

General Content: Students will look at the 

short story “The Amazing Sense of Shake” by 

Cherie Dimaline and will use this reading to 

further develop and investigate identity, 

culture and place.  

 

Presentation 

Set: 5-10 minutes 

 Write “How can we use literature to 

find identity? on the board.  

 By using the prompt on the board, the 

students will be reminded to keep 

thinking about identity, their own 

identity and the identity of others. 

 Introduce the author and give students 

background information of the author 

so they have an understanding of what 

the author is trying to say through this 

text.  

 Write the author’s name up on the 

board, give the students a few minutes 

to google the name of the author and 

do a bit of research. Doing so will 

provide context for the students.  

Development: 35 - 40 minutes 

 Hand out hard copies of the short story 

“The Amazing Sense of Shake” by 

Cherie Dimaline. 

 ASK: Have you ever read a story or 

article or page from a book and then 

forgot everything you just read about? 

 Tell the students we are going to be 

active readers so that we 

comprehend/understand and remember 

what we are reading about 

 Model how to annotate by doing a 

“think aloud” for students so that they 

understand that they can write things 

down, high-light, use sticky notes, re-

read, ask questions, etc., while being 

active readers. Showing students the 

strategies that I use will help them in 

identifying strategies that may work for 

them.  

 Ask students if they have any strategies 

that they use to be active readers. Ask 

them to share with the class 

Assessment: 

 

Formative: 

Students will be 

given a short 

story that 

discusses identity, 

place and culture. 

Students will be 

given in class time 

to read the story. 

Additional support 

will be given to 

EAL students and 

students who 

need extra help. 

Students will be 

given an exit-slip 

to demonstrate 

their 

understanding of 

the short story. 

Further de-

briefing of the 

story will take 

place in next days’ 

class.  
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 Write all of the strategies up on the 

board 

 Play quiet music 

 Have a few dictionaries available for 

students who need extra support to 

understand the meaning of words. 

 Allow EAL students to sit just outside of 

the classroom to read the story aloud in 

a small group. Allowing them to read 

aloud together will help them get 

through this text and having them just 

outside of the classroom will allow me 

to support them in reading and 

learning.  

 Also, a few students to go into the 

library and have the remainder of the 

students to find a quiet spot away from 

distractions to read the story on their 

own. Remind students if they choose to 

leave the classroom this time, they 

have to take turns and remain in the 

classroom next time. 

 Have all students put phones away. If I 

see phones out and distracting students 

I will take it away for the remainder of 

the class. 

Closure: 10 minutes 

 As a class we will quickly debrief the 

story 

 Ask students if there were any parts 

that stood out to them 

 Ask what the theme of the story was? 

Did anything catch your attention? 

 Remind students that we have an 

activity to de-brief this story which we 

will complete next class 

 Have students fill out an exit slip 

answering the following questions. We 

will use these questions to begin our 

next lesson on sketch-notes: 

 1. Who are the main characters in the 

story? 

 2. What was your favorite part of the 

story? 

 3. How did the main character feel 

when she was given a label?  

 

Teaching Strategies:  

 I will demonstrate the strategies that I 

use when active reading – this will give 

learners a chance to see what other 
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people do to stay focused on the 

reading task 

 I will also have students add the 

strategies to the board so that everyone 

can see the different types of strategies 

they can try 

 EAL students can work in the hall which 

will give them more support because 

they will read the story in a group 

aloud. 

 Other students can head to the library 

to read. I will circulate between the 

classroom, library and hallway to make 

sure students are on task and offer 

support when needed.  

 Having the reading strategies on the 

board will help visual learners 

Lesson Preparations/Materials: 

 Short Story: “The Amazing Sense of 

Shake” by Cherie Dimaline 

 Sticky notes  

 High-lighters, pens, pencils etc. 

 Laptops to research the author 

 Index cards for exit slips  

Classroom Management Strategies:  

 Active readers 

 Allowing EAL students to read in a small 

group 

Adaptive Dimension: 

 Verbal instructions are given as well as 

strategies up on the board 

 If some students finish early they can 

research the author a bit more or write 

in their journals  

 If groups are not finished with the 

allotted time frame students will be 

given the outline of the story as well as 

the option to take the story home to 

read on their own. Furthermore, we will 

be debriefing the short story next day 

in depth to test student understanding. 

Multiple Intelligences:  

 Active reading strategies will appeal to 

different types of learners  

 Students will be allowed to read in a 

comfortable space in and outside of the 

classroom 

 Soft music playing in the back-ground 

Prerequisite Learning:  
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 Students will need to keep the essential 

question in mind as we keep moving 

through the unit  
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Lesson Six – How does place impact my identity? 

Outcomes/Indicators: 

 

CR8.6 – ELA: Read and 
demonstrate 
comprehension and 
interpretation of 
grade-appropriate 
texts including 
traditional and 
contemporary prose 
fiction, poetry, and 
plays from First 
Nations, Métis, and 
other cultures to 
evaluate the purpose, 
message, point of view, 
craft, values, and 
biases, stereotypes, or 
prejudices 
 

 

  

 

 

 

          
b) Demonstrate an understanding 
of the main ideas, events, or 
themes of a variety of novels, 
stories, poetry, and other oral, 
print, and electronic media. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

General Content: Students will continue to 

look at the short story “The Amazing Sense of 

Shake” by Cherie Dimaline. Students will 

continue to look at identity, place and the 

impact of labels.  

 

 

Presentation 

Set: 5-10 minutes 

 Write “How does this short story 

comment on personal identity? 

How does place impact identity? 

What is the author saying about 

identity and labels?” on the board.  

 Ask students what they thought of the 

story. If students are not talking do a 

think/pair/share to get them going 

Development: 45 minutes 

 

 Hand students back their exit slip from 

last class 

 Make sure all students have a copy of 

the short story, if not provide another 

copy 

 Start to de-brief the short story. Be 

sure to write all the answers up on the 

board 

 ASK: who are the main characters of 

the story? What is the first thing that 

happens? What happens next (and so 

on…)? Are there any quotes that stood 

out to you in the story? 

 ASK: What do you think the author is 

saying about identity and labels? Have 

you ever been labelled? How did that 

make you feel? Should we label 

others? 

 ASK: How does the main character 

receive her gift? What is her gift? How 

does she feel about her gift? Do you 

have a gift? 

 ASK: What is resiliency? Have students 

look up the definition to resiliency, 

write definition on board. How can we 

be resilient? How can resiliency be part 

of our identities? What is an example 

of resiliency?   

Assessment: 

 

Formative: 

Students will make 

sense of the short 

story “The 

Amazing Sense of 

Shake” by Cherie 

Dimaline by group 

discussion. 

Students will 

create a one 

page/sketch notes 

which will display 

their 

understanding of 

the story as it 

relates to them. 

 

After sketch-notes 

are complete we 

will do a gallery 

walk around the 

classroom to give 

students the 

chance to discuss 

what they learned.  

 

 



 

 

28 

GRADE 8 ELA UNIT PLAN 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
d) Use various forms of note 
making (e.g., lists, summaries, 
observations, descriptions) 
appropriate to purpose and 
situation. 

 

 

 ASK: How do you think the main 

character felt when she was doubted? 

Have you ever been doubted? What did 

it feel like?   

 ASK: How did the story end? What did 

we learn?  

 Ask students if there is anything else 

that they found interesting. Ask if any 

students have questions. Check for 

understanding using the “Thumb-it” 

method. 

 Explain what sketch-notes are 

(sketchnotes are a visual 

representation of a reading/text, 

graphic notes, much like a graphic 

novel). Hand out sketch-note template 

(Appendix G). Explain how to fill in 

the form. Put directions up on the 

board and give directions on hand out 

paper 

 Give students about 20 minutes to fill 

out the sketch-note sheet. 

 Have students present their sketch-

notes to peers in small groups. If any 

students would rather they can present 

just to me in the hallway. 

 After, students who would like to share 

their sketch-notes to the class can do 

so. 

Closure: 10 minutes 

 Have students hang sketch notes 

throughout the classroom 

 After, students will do a gallery walk to 

view what the students have created.  

Teaching Strategies:  

 Group discussion to debrief the short 

story should be engaging. The 

questions that are asked on designed 

using Bloom’s Taxonomy strategy from 

the Frey and Fisher reading. Using this 

strategy should be more engaging 

because some questions are open-

ended and some are recall based. 

 Circulating through the classroom will 

keep students on task when they are 

creating their sketchnotes 

Lesson Preparations/Materials: 

 Short Story: “The Amazing Sense of 

Shake” by Cherie Dimaline 

 Sketch paper 

 Markers, pencil crayons 
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 Sketch-note template 

 Sketch-note instructions 

 Stick tack to hang posters  

Classroom Management Strategies:  

 Group discussion will be engaging. 

When students are engaged the less 

we have to worry about classroom 

management 

 Activity to make sense of the story will 

also be engaging 

 Phones will be away, if I see them 

being distracting I will put them away 

for the remainder of class 

Adaptive Dimension: 

 Students will be given ample time to 

create the sketch notes. If they finish 

quickly they can write in journal or add 

more details to their sketch 

 If students are unable to complete 

sketch notes they will have the 

opportunities throughout the 

remainder of the week to catch up 

during work periods 

Multiple Intelligences:  

 The sketch notes will appeal to visual 

learners and is a different way to make 

sense of a text 

 Students will be moving around the 

room during the gallery walk. This 

activity will appeal to kinesthetic 

learners 

Prerequisite Learning:  

 Students will need to recall the story 

we read the previous class  
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Lesson Seven – How have Indian Residential Schools impacted identity?  

Outcomes/Indicators: 

 

CR8.1 – ELA: View, 
listen to, read, 
comprehend, and 
respond to a variety of 
texts that address 
identity (e.g., Becoming 
Myself), social 
responsibility (e.g., In 
Search of Justice), and 
efficacy (e.g., Building a 
Better World). 
 

 
a) View, listen to, read, and 
respond to a variety of visual, 
multimedia (including digital), oral, 
and print texts that address the 
grade-level themes and issues 
related to identity, social 
responsibility, and efficacy 
including those that reflect diverse 
personal identities, worldviews, 
and backgrounds (e.g., 
appearance, culture, socio-
economic status, ability, age, 
gender, sexual orientation, 
language, career pathway). 

 
 
 
 
 
 
b) demonstrate comprehension 

of a variety of visual, oral, print, 
and multimedia (including digital) 
texts by: 
 

 
understanding the ideas: Clearly, 
completely, and accurately 
summarize and explain the ideas 
and implicit and explicit messages 
(including setting, main characters, 
conflicts, events) in texts; cite 
details that support the main 

General Content: Students will read different 

texts regarding residential schools and then 

participate in a jigsaw. The purpose of this 

lesson is to prepare students for the Elder 

visit to classroom. Elder will discuss his/her 

experience attending residential schools and 

how attending the school impacted identity.  

 

Presentation 

Set: 5-10 minutes 

 Write “How does my school 

experience impact my identity?” on 

the board.  

 Have students begin in a talking circle. 

Ask students about their experience in 

schools.  

 Introduce the topic of Indian 

Residential Schools and talk about how 

those experiences would have 

impacted identity. 

 Development:  40 minutes 

 Organize students into groups five 

groups of five by numbering students 

off one through five.  

 Explain to the students that we will be 

using the jigsaw strategy to discuss 

different texts about residential 

schools. 

 Hand out to groups: “Not My Girl” and 

“When I was Eight” both by Christy 

Jordan-Fenton and Margaret Pokiak-

Fenton; “Good Bye Buffalo Bay” by 

Larry Loyie, “I Am Not A Number” by 

Jenny Dupuis and Kathy Kacer and 

“Secret Path” by Gord Downie. 

 Allow some groups to go into the 

hallway, library and some students will 

stay in the classroom. 

 Students are to read the texts as a 

group and pick out major points in the 

text. They should be able to 

summarize and explain the main idea 

of the text. Instruct students to make 

jot notes as they will become experts 

on this text and will need to explain it 

to the rest of the classmates. Give 

students about 15 minutes to read the 

text 

Assessment: 

 

Formative: 

Students will 

respond to the 

various texts they 

read and debriefed 

in groups. 

Students will 

create a visual 

representation of 

the texts. They can 

choose and have 

total discretion on 

how to represent 

what they have 

learned however, 

students need to 

be able to explain 

the visual 

representation that 

they created to the 

rest of the class. 

Students will 

present their visual 

representation to 

the rest of the 

class back in the 

talking circle. 

Student learning 

connects to the 

learning objective 

and the essential 

question of the 

unit.  
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ideas; make logical inferences; 
interpret obvious themes or 
author's message logically.  
 

 
understanding, using, and 
analyzing the text structures and 
(language) features of texts to 
construct meaning: Use key text 
features (e.g., headings, diagrams, 
paragraphs); recognize 
organizational patterns (e.g., text 
structure) and structural cues 
within texts (e.g., transition 
words); recognize rhetorical 
techniques and craft of texts (e.g., 
hyperbole, parallelism, colour, 
repetition); identify how texts 
were constructed, shaped, and 
produced.  
 

 
responding to and interpreting 
texts: Make, explain, and justify 
reactions and personal 
connections to texts; give opinions 
and make judgements supported 
by reasons, explanations, and 
evidence; make judgements and 
draw conclusions about ideas on 
the basis of evidence; make logical 
interpretations of the author's 
message; make and support 
inferences about characters' 
feelings, motivations, and point of 
view; organize response and 
interpretation around several clear 
ideas or premises.  

 

 As students are reading the text in 

groups hand out cards labelled A 

through E. Once students are finished 

reading text and discussing in their 

original groups have student “jigsaw” 

and organize themselves into the letter 

that I had given them. Using this 

method, there should be in each group 

one student who is an “expert” on one 

text. They will share what they have 

learned with their new group and will 

discuss any similarities they found 

between the stories that they read. 

 Hand out poster paper. Have students 

create a representation of what they 

have learned. They can write lists, 

draw, write a paragraph, poem etc. 

 Have students present poster to the 

class while back in the talking circle, 

giving each group a minute or two to 

explain the poster  

Closure: 10 minutes (prepare for Elder visit) 

 In the talking circle hand each student 

an index card 

 Brain storm with students any 

questions that they can ask the elder 

during the class visit next day 

 Have them write down at least one 

question each on their index card 

 Have students sign name on card and 

hand in at the end of class as an exit 

slip 

Teaching Strategies:  

 Talking circle will get students engaged 

as students may find the circle less 

intimidating. 

 Jigsaw allows students to cover 

different texts without having to spend 

the time to read each one.  

 Ending the lesson back in the talking 

circle encourages students to discuss 

what they are thinking and brings 

closure to the lesson. 

Lesson Preparations/Materials: 

 Children’s Books: “Not My Girl” and 

“When I was Eight” both by Christy 

Jordan-Fenton and Margaret Pokiak-

Fenton; “Good Bye Buffalo Bay” by 

Larry Loyie, “I Am Not A Number” by 

Jenny Dupuis and Kathy Kacer and 

“Secret Path” by Gord Downie.  
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 Lined paper 

 Poster paper  

 Pens, pencils, markers, etc. 

 Sticky notes with A-E written on them 

Classroom Management Strategies:  

 Engage students in discussion will keep 

them focused 

 Circulation throughout the classroom 

will provide support to students who 

require extra help and will also keep 

students focused 

Adaptive Dimension: 

 Reading will be done in groups which 

will help students who struggle with 

reading or reading aloud. Group work 

will provide support to students who 

need extra support in understanding 

and breaking down texts. Groups will 

be given around 15minutes to read the 

text they are given. They will be 

encouraged to re-read the text to 

ensure that all group members 

understand. They will then have 

another 5-10 minutes to discuss and 

makes notes in order to prepare what 

they have learned for the jigsaw 

activity.  

 I will organize students into groups so 

that there is a good mix of strong 

students with students who need more 

support so as to ensure that all 

students understand the text and 

activity. 

Multiple Intelligences:  

 Students will have periods of sitting 

and working in groups as well as up 

and out of the desks. 

 The poster will appeal to visual 

learners 

 The jigsaw activity will appeal to 

students who enjoy collaborating with 

peers 

Prerequisite Learning:  

 Students will need to keep in mind the 

essential questions which is how does 

place influence or impact identity.  

 This will be the first time doing a 

jigsaw activity with these students and 

so there may be more confusion. I will 

explain the jigsaw instructions clearly 

and will provide extra support by 
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writing the instructions up on the 

board.  
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Lesson Eight – How have Indian Residential Schools impacted identity? 

Outcomes/Indicators: 

 

 

 

CR8.4 – ELA: View 
critically and 
demonstrate 
comprehension of a 
variety of visual and 
multimedia texts 
including videos, 
television broadcasts, 
informational 
presentations, 
dramatic 
presentations, 
websites, and news 
programs to locate and 
interpret key messages 
and details, to develop 
conclusions, opinions, 
and understanding, 
and to evaluate the 
effectiveness of the 
text.  
 

 

 
 
b) Demonstrate ability to navigate 
and process information when 
viewing websites, films, videos, 
and presentations 

 

 

 

General Content: Students will listen to Elder 

speak on his/her experience in Indian 

Residential Schools and how that experience 

impacted identity.  

 

Presentation 

Set: 5-10 minutes 

 Remind students that an Elder is 

coming during class time to speak bout 

Indian Residential Schools 

 Review giving tobacco protocol with 

students. Ask students if anyone would 

like to help in giving the tobacco. 

 Remind students that we are thinking 

about how place influences identity and 

how the Indian Residential Schools 

existed in Canada until the last one 

closed in 1996.  

 Remind students that residential 

schools existed across Canada and 

close to home, relating it to PLACE.   

 Hand students back index cards with 

the questions that they prepared from 

previous class. 

 Have students create a KWL chart in 

their journals and write at least 3 

things in each of the first 2 columns 

 Remind students that they can take 

notes as we listen and learn from the 

Elder 

Development: 40 minutes 

 Introduce Elder to class. Thank Elder 

for coming and give Elder tobacco. 

Explain to Elder that we have been 

doing a lot thinking about how place 

impacts identity.  

 Remind students to take down a few 

notes as they will have to discuss what 

they learned later on.  

 After Elder has finished talking, ask 

students to ask the questions that they 

prepared the day previous.  

 Again, thank Elder for coming 

 As a class, we will then debrief by 

having a group discussion.  

Closure: 5 minutes 

 Students will complete the last column 

in the KWL chart in journals as an exit 

slip  

Assessment: 

 

Formative: 

Students will 

create a KWL chart 

to display their 

learning. Students 

will relate what 

they learn from 

the Elder to 

identity, place and 

how places like 

residential schools 

have impacted 

identity.  
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 Students will write at least 3 things 

that they learned from the Elder in the 

last column. 

 Once complete, they can reflect on the 

visit by writing in their journals  

 

Teaching Strategies:  

 Facilitate group discussion and Elder 

visit by preparing questions the day 

previous – I want the students to be 

prepared to have a discussion and ask 

questions in a respectful manner 

 I anticipate that students will be 

engaged in listening and learning from 

the Elder however, I will prepare 

students to be active listeners by using 

the KWL chart and reminding them 

that they will need to record at least 

three things that they learned. 

 Lesson Preparations/Materials: 

 Index cards with questions from 

previous day  

 Journals with KWL chart  

 Lined paper for reflection in journal 

Classroom Management Strategies:  

 Preparing students to be active 

listeners and engaged by using KWL 

chart 

Adaptive Dimension: 

 Students will be prepared for 

discussion by having questions written 

on index cards 

 Discussion will be led by myself and 

Elder so we can include all students  

Multiple Intelligences:  

 KWL chart will help students organize 

their thoughts and learning goal  

 Students will have a group discussion 

which will allow students to see 

multiple perspectives  

Prerequisite Learning:  

 Students will need questions prepared 

the day before  

 Students will keep in mind the 

essential question and the impact place 

has on identity 
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Lesson Nine – How have Indian Residential Schools impacted identity? 

Outcomes/Indicators: 

 

 

SI82 – Treaty Ed.:  
Assess the impact 
residential schools 
have on First Nations 
communities.   
 

 

 

 

  

 

 

 
Compare stories of First Nations 
people who attended residential 
schools to the experiences 
students have had in their own 
schools. 

 

General Content: Students will look at the 

impacts of residential schools and compare the 

residential school experience to their own 

schooling experience.  

 

Presentation 

Set: 5-10 minutes 

 Write “How have residential schools 

impacted identity?” on the board. 

 Remind students that place impacts our 

identities  

Development: 40 minutes 

 Students will be given about 10 

minutes to reflect in their journals on 

the Elder visit 

 Once students have finished reflection 

have student work in table groups 

 Hand out poster paper 

 Have students create a Venn Diagram 

with 2 circles 

 Have student write/draw impacts of IRS 

in one circle and impacts of their 

schooling in the other circle 

 Have students compare the two 

experiences and analyze and 

similarities/differences 

 Have students hang diagrams 

throughout the classroom 

 While students are in groups, hang up 

the following questions throughout the 

classroom: Did you find anything 

surprising? What was new information? 

What IRS did the Elder have experience 

in? What can we learn from IRS? How 

have IRS created an unequitable 

society? What are some effects of 

Indian Residential Schools? 

 Next, have a walk and talk where 

students have to discuss the questions 

posted at different stations. Students 

are to discuss questions with different 

peers at each station 

 They will have about 3-5 minutes at 

each station. I will watch and observe 

conversations to decide if students 

need more/less time at each station 

 Students must gather with different 

peers at each station. 

Closure:  15 minutes 

Assessment: 

 

Formative: 

In groups, 

students will 

create a Venn 

Diagram to 

compare the 

Indian Residential 

Schools 

experiences with 

their own 

schooling 

experiences. The 

students can also 

relate what they 

have learned to 

identity and place 

as this is our 

essential question 

of the unit.  

 

We will also have 

a walk and talk 

which is an active 

way to facilitate 

small group 

discussions. 

Students will be 

assessed on their 

participation of 

this activity. 

 

Final assessment 

will be an exit 

slip/journal entry 

where students 

answer three 

questions that 

relate to our 

learning objects 

and essential 

question.  
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 Students will complete their reflection 

as an exit slip/journal entry. They must 

answer the following questions: What is 

one thing you found surprising from the 

walk and talk or the Venn Diagram in 

relation to residential schools? What did 

you appreciate in learning from the 

Elder? What is something that you still 

have questions about?  

Teaching Strategies:  

 Walk and talk strategy of debriefing the 

Elder visit will get students moving and 

discussing ideas with peers different 

from their table groups. This should 

keep students engaged and actively 

participating in discussion. The walk 

and talk strategy is less intimidating 

than having a large group discussion 

 Circulation – I will keep moving 

throughout the classroom to make sure 

that students are participating and 

having good discussions.  

Lesson Preparations/Materials: 

 Poster paper, markers etc.  

 Large-sized Sticky notes   

Classroom Management Strategies:  

 Having students move around gets the 

blood flowing and keeps students 

engaged  

Adaptive Dimension: 

 Having students talking with one and 

other will assist in making sure that all 

students understand the impacts of 

residential  

 If students need help they will be able 

to view the posters up around the room 

as a visual reminder and cue 

Multiple Intelligences:  

 Poster and discussions will appeal to 

audio, verbal and visual  

 During the walk and talk students will 

get be walking around the classroom 

which will appeal to kinesthetic learners  

Prerequisite Learning:  

 Students will need to recall the Elder 

visit from the day before as well as the 

texts that we discussed previously 

 Students must recall the essential 

question of the unit 
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Lesson Ten – Final Lesson – How does place impact identity and culture? 

Outcomes/Indicators: 

 

IN8.1 – SS: Investigate 
the meaning of culture 
and the origins of 
Canadian cultural 
diversity. 
 
 
 
 
 
 
 
 
b) Formulate a definition of 
culture from responses to the 
question, "What is culture?" (e.g., 
A group's beliefs, norms, 
institutions, and communication 
patterns; a learned way of living 
shared by a group of people). 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

General Content: Students consider what 

culture is, the commonalities found in cultures 

and their own identity and culture as it related 

to them. To wrap up the unit students will 

attend Orange Shirt Day Memorial. 

 

Presentation 

Set: 5-10 minutes 

 Write What is culture? How is culture 

impacted by place?” on the board.  

 WATCH: video on culture from Khan 

Academy 

 ASK: what is culture?  

Development:  50 minutes 

 Define culture, write definition up on 

board. Have students copy definition into 

their journals 

 Ask students if they agreed with the 

video? Is there anything that you don’t 

really agree with? 

 Problematize labels and why we cannot 

give sweeping generalizations of other 

cultures 

 ASK: is culture dependent on where you 

live? Would our culture be the same if 

our climate was different? Would we 

drink so much coffee and have the same 

love for Tim Horton’s? 

 Ask students for the definition of culture. 

Write the definition up on the board. 

 Have students write culture definition in 

their journals 

 Now ask students what comes to mind 

when they think of the word “Culture”? 

 Draw a line horizontally up on the board 

 Ask students to come up and write the 

words they connect with culture. I 

expect that the words will be something 

like food, dance, song, language, etc. 

 After about 5 or 6 students have written 

a word on the board, draw an iceberg 

around the words the students have 

written 

 Explain that a lot of things that are 

cultural are below the surface, much like 

an iceberg.   

 Talk about some things that we don’t 

necessarily think about regarding culture 

and cultural norms 

Assessment: 

 

Summative: 

Students will 

create a poem 

that 

encompasses 

culture, identity 

and place as it 

relates to the 

essential 

questions of the 

unit. Students 

will create poem 

using the 

template 

provided to 

them.  The poem 

will display that 

the student has 

developed an 

understanding of 

the themes of 

this unit and has 

included several 

elements of 

identity and their 

own culture into 

the poem. This is 

the culminating 

assessment and 

activity in this 

unit plan. The 

final activity will 

be attending 

Orange Shirt Day 

memorials on 

September 30th. 
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a) Create an inventory of cultural 
elements people throughout the 
world have in common, regardless 
of where they live (e.g., 
transmission of values through 
education, spiritual systems, ways 
of governing themselves, ways of 
satisfying needs and wants, family 
structure, means of self-
expression, strategies for 
recreation and play). 
 

 
 
CC8.1 – ELA: Create 
various visual, oral, 
written, and 
multimedia (including 
digital) texts that 
explore identity (e.g., 
Telling One's Life 
Story), social 
responsibility (e.g., 
Examining the 
Influence of Popular 
Culture), and efficacy 
(e.g., Creating Turning 
Points). 
 
b) Create speeches, writing, and 
other representations that feature 
the following qualities: 
Message Content or Ideas 
(Meaning): Focuses on main ideas 
and information; provides relevant 
details, examples, and 
explanations; is accurate, 
complete, and uses own words; 
shows some individuality or 
originality in literary texts; 
contains ideas and images that 
create an impact.  
Organization and Coherence 
(Form): Introduces the topic and 
purpose; provides some context; 
sticks to the topic; is easy to follow 
with related ideas grouped 
together and sequenced logically; 

 Ask students if they can think of 

anything, add it to the board 

 Now discuss the commonalities shared in 

all cultures. Write all seven up on the 

board, explain/define each category and 

then have students give examples. 

 Have students copy everything from 

board into their journals. 

 Hand out exemplar/template(Appendix 

H), rubric (Appendix I) for the “Where 

I Am From” poem 

 Explain how to create the poem by filling 

out the questionnaire 

 Read exemplar aloud together as a class 

 Discuss with students how culture is 

shown in this poem 

 Check for understanding using the 

thumb it method 

 Explain rubric, ask students if anything 

else will need to be included/excluded 

 Explain to students that they are to draft 

the poem by first filling out the 

questionnaire, then open up a google 

doc, transfer the poem to the google 

doc, have a peer edit and check it over 

for errors etc. 

 Revise poem. Once that is all complete, 

invite me to edit the poem by emailing 

me the link to the google doc. 

 

Closure: 5 minutes 

 Students will complete an exit slip at the 

end of this chapter to wrap everything 

up. Exit slip will be written inside their 

journals. They will answer the following 

questions that are up on the board: 

1. How is my identity impacted 

by places like where I live? 

2. How is my culture dependent 

on place? 

3. How has residential schools 

impacted identities of those 

who attended them and how 

is my schooling experience 

different? 

 

Teaching Strategies:  

 Interactive, teacher-directed instruction. 

Getting the students up and writing on 

the board will help with engagement and 

participation  
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uses appropriate connecting 
words; creates a logical ending; 
includes appropriate and required 
text features (e.g., titles, headings, 
diagrams, illustrations), correctly 
constructed.  
Language Conventions (Style and 
Language Choices): Uses clear 
purpose and language; shows a 
good sense of audience; contains 
description and variety in diction; 
contains a variety of sentence 
lengths and varied sentence 
beginnings; demonstrates the use 
of several different conjunctions; 
formulates complete, simple, 
compound, and complex 
sentences correctly (avoiding run-
ons and fragments); applies the 
conventions of oral and written 
language, including correct 
spelling, correct punctuation 
(including use of colon, dash, and 
hyphen), uses legible cursive 
handwriting and clear 
representations which are visually 
accurate, legible, and neatly 
presented.  

 

 

 I will move around the room so that 

students remain focused 

 I will use the rule of proximity to cut 

down on student chatter  

 Students will write down definition and 

points from board into their journals to 

keep them engaged  

 Exemplar and instructions provided 

Lesson Preparations/Materials: 

 Video: Culture by Khan Academy 

https://www.khanacademy.org/test-

prep/mcat/society-and-

culture/culture/v/overview-of-culture  

 Rubric, exemplar and questionnaire for 

poem   

 Journals for exit slips  

Classroom Management Strategies:  

 Interactive – students up and writing on 

the board 

 Video to keep students engaged  

 Circulate the room 

Adaptive Dimension: 

 Instructions for poem will be written and 

verbal 

 Poem is relatively easy to write since the 

prompts given are open-ended  

 Peer edit process will be helpful to 

students who struggle with spelling and 

grammar 

Multiple Intelligences:  

 Video will appeal to visual and audio 

learners  

 Poem will appeal to writers in the 

classroom 

Prerequisite Learning:  

 Students will need to consider previous 

learning of identity as well as how place 

impacts culture and identity 

 

 

https://www.khanacademy.org/test-prep/mcat/society-and-culture/culture/v/overview-of-culture
https://www.khanacademy.org/test-prep/mcat/society-and-culture/culture/v/overview-of-culture
https://www.khanacademy.org/test-prep/mcat/society-and-culture/culture/v/overview-of-culture
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Appendix A 

 

Lyrics to: "I Am Me" by Willow Smith 

 

I'm me, I'm me, and that's all I can be 

I'm me, I'm me, here's my vulnerability 

I'm free and you can't stop me 

I'm free and that's all I can be 

Days pass, I'm tryna find who I really am 

(I've been lookin') 

People don't like the way I dress, or where I am at 

(I've been lookin') 

I dye my hair and it's not just vanity 

(I've been lookin') 

Your validation is just not that important to me 

I'm me, I'm me, and that's all I can be 

I'm me, I'm me, here's my vulnerability 

I'm free and you can't stop me 

I'm free, I'm me, and that's all I can be 

Night falls and I find it's here I am in peace 

(I've been lookin') 

Making friends with spirits lost and it sets me free 

(I've been lookin') 

Express myself, 'cause it's my liberty 

(I've been lookin') 

Your validation is just not that important to me 

I'm me, I'm me, and that's all I can be 

I'm me, I'm me, here's my vulnerability 

I'm free and you can't stop me 

I'm me, I'm free, and that's all I can be 

I am me, I am me, I am me 

I am free, I am free, I am free 

I am me, I am me, I am me 

I am free, I am free 

I am me, I am me, I am me 

I am free, I am free, I am free 

I am me, I am me, I am me 

I am free, I am free 

Ohhhhhhhhhh 

Create yourself, redo yourself, renew yourself 

Be you, do what you do 

Hold your head up high, everything's gonna be alright 

You're you, I'm me, let's live in harmony 

Coexist with each other, love each other 

Be yourself, you have to be yourself 
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Be real, be honest 

'Cause ain't nobody got time for that 

They really don't 

So listen to me, listen to this song 

'Cause this is real facts, that will help you move along 

Yeah 

That's all I wanted to say, so I love you guys so much 

Hope you like this song and you know 

Yolo 

Misfits 

Ahh, haha  
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Appendix B 

Lyrics to “Hair” by Lady Gaga 

 

"Hair" 

 

Ooh, ooh, ooh, ooh, ooh, ooh, ooh, ooh, whoa 

 

Whenever I'm dressed cool 

My parents put up a fight 

(Uh huh, uh huh) 

And if I'm hot shot 

Mom will cut my hair at night 

(Uh huh, uh huh) 

 

And in the morning 

I'm short of my identity 

(Uh huh, uh huh) 

I scream Mom and Dad 

Why can't I be who I wanna be? 

(Uh huh, uh huh) 

To be 

 

I just wanna be myself 

And I want you to love me for who I am 

I just wanna be myself 

And I want you to know, I am my hair 

 

[Chorus:] 

I've had enough, this is my prayer 

That I'll die livin' just as free as my hair 

I've had enough, this is my prayer 

That I'll die livin' just as free as my hair 

I've had enough, I'm not a freak 

I just keep fightin' to stay cool on the streets 

I've had enough, enough, enough 

And this is my prayer, I swear 

I'm as free as my hair 

I'm as free as my hair 

I am my hair 

I am my hair 

 

[2x:] 

Free as my hair, hair, hair 

Hair, hair, ha-ha-ha-hair 

Hair, hair, hair 
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Hair, hair, ha-ha-ha-hair 

 

Sometimes I want some raccoons 

Or red highlights 

Just because I want my friends 

To think I'm dynamite 

 

And on Friday rock city 

High school dance 

I got my bangs to hide 

That I don't stand a chance, a chance 

 

I just wanna be myself 

And I want you to love me for who I am 

I just wanna be myself 

And I want you to know, I am my hair 

 

[Chorus] 

Free as my hair, hair, hair 

Hair, hair, ha-ha-ha-hair 

Hair, hair, hair 

Hair, hair, ha-ha-ha-hair 

 

I just want to be free, I just want to be me 

And I want lots of friends that invite me to their parties 

Don't wanna change, and I don't wanna be ashamed 

I'm the spirit of my hair, it's all the glory that I bare 

 

I am my hair, I'm my hair 

I am my hair, I'm hair 

I am my hair, I'm hair 

I am my hair, I'm hair 

It's all the glory that I bare 

 

I am my hair, I am my hair 

I am a hair, yeah 

It's all the glory that I bare 

I am my hair, I am my hair 

I'm my hair, yeah, yeah 

(All the glory that I bare) 

I'm my hair, yeah, yeah 

(All the glory that I bare) 

I'm my hair, yeah, yeah 

(All the glory that I bare) 

My hair, yeah, yeah, yeah 
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[Chorus] 

 

I'm as free as my hair 

I'm as free as my hair 

I am my hair, I am my hair 

Ooh I'm my hair, I'm my hair  
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Appendix C 

Identity Map 

 

Concept Identity Map (adapted from the website: www.facinghistory.org) 

Directions for completing this concept map: Create 5 circles and in each of the circles, write the 

appropriate information about yourself by answering the questions under each theme. 

1. What important events have influenced the community where you are from? What important events 

have taken place in your lifetime? 

2. What languages are spoken in your community? What languages do you speak? 

3. What traditions are practiced in your community? What events and traditions are important to you? 

What forms of entertainment (music, movies, art, television, dance, etc.) do people in your community 

enjoy? What forms of entertainment do you enjoy? 

4. What resources (i.e., skills, expertise, jobs, natural resources, etc.) are available in your community? 

What resources are available to you? How do you use these resources? 

5. What ideas and values are important in your community? What ideas and values are important to 

you? 
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Appendix D 

Rubric For Autobiography 

 

 4 3 2 1 

Flow Autobiography 

has next to no 

errors with 

sentence 

structure and 

grammar making 

it easy to read 

and to 

understand 

Autobiography 

has several 

errors with 

sentence 

structure and 

grammar but it is 

still easy to read 

and understand 

Autobiography 

has many errors 

with sentence 

structure and 

grammar which 

makes it difficult 

to read and 

understand 

Autobiography 

has countless 

errors with 

sentence 

structure and 

grammar that 

make it 

incredibly 

difficult to read 

and understand 

Follows writing 

guidelines and 

connects with 

Essential 

Question of unit 

Autobiography 

is clear and 

concise and has 

a direct 

connection to the 

essential 

question of the 

unit.  

Autobiography 

shows a solid 

understanding of 

identity, but 

connection to the 

essential 

question could 

be more clear.  

Autobiography 

is somewhat 

clear but little 

connection is 

made to the 

essential 

question.  

Autobiography 

is incomplete 

and not 

connected to 

essential 

question of the 

unit.  

 

Total Marks  -           /4 
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Appendix E 

Rubric For Pencil Sketch and Artist’s Statement 

 

Art Rubric     

 4 3 2 1 

Elements of 

Design 

The art work 

shows that the 

student applied 

the principles 

discussed in 

class in unique 

manner. 

The art work 

shows that the 

student applied 

the principles 

discussed in 

class adequately. 

The student did 

the assignment 

in a satisfactory 

manner, but lack 

of planning was 

evident. 

The student did the 

minimum or the 

artwork was never 

completed 

 

Creativity The student work 

demonstrates a 

unique level of 

originality. 

The student 

work 

demonstrates 

originality. 

The student’s 

work lacked 

sincere 

originality. 

 

The piece shows 

little or no evidence 

of original thought. 

 

Effort The students 

gave an effort far 

beyond the 

requirements of 

the project. 

The student 

completed the 

project in an 

above average 

manner, yet 

more could have 

been done. 

The student 

finished the 

project, but it 

lacks finishing 

touches or can 

be improved 

upon with little 

effort. 

The student did not 

finish the work in a 

satisfactory manner. 

 

 

Responsiveness The student 

displayed a 

positive response 

all of the time 

during the 

development of 

the piece. 

The student 

displayed a 

positive 

response most of 

the time during 

the development 

of the piece. 

The student 

displayed a 

negative 

response at 

times during the 

development of 

the piece. 

The student 

displayed a negative 

response throughout 

the development of 

the piece. 

Written 

portion/Artist’s 

Statement 

The student 

connection to 

place and the 

sketch was 

clearly 

explained. 

Significance of 

the scene was 

explained in a 

thorough 

manner. 

The student 

connection to 

place was 

explained and 

the significance 

of the scene was 

explained. 

The student 

connection to 

place was 

unclear and the 

significance of 

the scene was 

unexplained. 

The student was 

missing many pieces 

of the 

statement/statement 

was unfinished and 

not handed in. 
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Appendix F 

Artist’s Statement Worksheet 
 
Name: 

 

1. What is the significance of your scene? 

 

 

 

2. Why did you choose to sketch this scene? 

 

 

 

3. Did you change, add or delete anything in the scene? 

 

 

 

4. What is your favorite part of your sketch?  

 

 

 

5. What type of pencils did you use to create your scene? Did you use any other tools besides 

pencils/erasers (such as fingers to smudge/blend, or a blending tool)? 

 

 

 

6. How did Allen Sapp’s work inspire your sketch? 
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Appendix G 

Sketchnotes Template – I handed in a hard copy 

Sketchnotes Directions 

Fill in template provided as follows: 

• A border that includes the title of the text that we have read; 

• Record one or two similes (what is a simile?) in the upper left corner; 

• Sketch one visual symbol in the upper right corner that you feel is important to the text; 

• In the middle, write out two quotations that show the author’s style or have meaning to you – 

you can decorate/jazz it up a bit; 

• Doodle words or images in the lower left-hand corner that represent the main characters; 

• Images or symbols that represent the setting in the lower right-hand corner; and 

• *You may add anything else that you feel is important to the text, such as the character’s 

identity or anything else you may wish!* 
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Appendix H 

Exemplar and Template for Where I Am From Poem (adapted from www.facinghistory.org) 

“Where I’m From” Poem 

Step 1: Answering the following questions will prepare you to write your “Where I’m From” poem. 

1. Describe where you live. What does it look like? What does it smell like? What does it feel like? 

(This could be your actual house, or it could be another place that represents where you are from.) 

 

2. What objects or belongings can be found in your home or room (List at least three.) 

 

3. What are the names of people in your “family”? (They could be alive or deceased, they do not need 

to be blood relations.) 

 

4. List two or three family traditions. 

 

5. What phrases, words, or sayings are important to you or to members of your family? 

 

6. What are some beliefs that represent where you are from? 

 

7. What foods are important to you or your family? 

 

8. List two or three important childhood memories. 

 

9. Describe the weather where you are from. 

 

10. What do people do where you are from? 

 

11. What are your favorite things to do? 

 

Step 2: Incorporate your answers to the questions above into your “Where I’m From” poem. Simply 

add “I’m from” or “From” to the beginning of each line, in the same style as the sample below. 
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I am From 

By: Ms. E 

I am from the little yellow house on a farm. It smells like freshly baked cookies and Mr. Clean. It is 

warm and cozy. 

I am from the new brown furniture that I’m not allowed to sit on, polished coffee tables, freshly 

washed linens, heavy blankets and a Nintendo game console. 

I am from my mom, dad, sister, cousins, aunts, uncles and grandparents. Some are still here, and some 

have passed on. 

I am from a turkey at Christmas, ham at Easter and going to church every Sunday. 

I am from saying please and thank-you, sleep tight, bless you and see later alligator, after a while 

crocodile. 

I am from playing outside, getting dirty, learning about animals and getting up early. 

I am from the hot dry prairies, burning hot sun, cold, cold winters with lots of snow and everything in 

between. 

I am from being bored, playing sports, growing up and driving around. I am from hockey and 

basketball games, slow pitch tournaments and camp fires. 

I am from playing cards and games, riding my bike, watching TV and being outside. 
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Appendix I 

Rubric for Where I Am From poems 

 

Elements 4 3 2 1 

Creativity The poem is 

creative and 

fun/interesting to 

read. It is evident 

that the student 

has put a lot of 

thought and 

meaning into the 

poem and it is 

original. 

The poem is 

creative, original 

and fun to read. 

The poem is 

creative. 

The poem lacks 

creativity, 

thoughtfulness 

and originality. 

Length The poem is 

complete and the 

student has 

incorporated 9 of 

11 questions and 

answers in the 

poem. 

 

The poem is the 

required length 

but could be 

improved with 

little effort. 

The poem is 

complete but is 

short and very 

few details are 

added. 

The student did 

not complete the 

poem. 

Grammar The poem is 

grammatically 

correct with few 

or no errors in 

spelling. Capital 

letters are used 

appropriately. 

 

The poem has a 

few errors in 

grammar but 

overall is 

readable. 

The poem has 

many errors but is 

readable. 

The poem 

contains many 

grammatical 

errors. Capital 

letters are not 

used or used 

inappropriately. 

Poem is difficult 

to read. 
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